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Heart of the IEP

All other IEP 

components 

are based on 
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The PLAAFP Statements should 
directly correlate with everything 
that is presented afterwards.











We are going to discuss Current Performance First!



Information Sources often used in Psychological 
Evaluations

● Individually Administered Tests and Tools:
- Academic achievement
- Cognitive ability
- Social/Emotional/Behavioral
- Speech/Language

● Parent/Teacher/Child Questionnaires:
- Social/Emotional/Behavioral
- Adaptive Behavior



Sources Continued...

● Parent information and input
● Teacher input (verbal or written descriptions/analyzed 

classroom work samples)
● Schoolwide standardized testing results (Milestone Testing)
● Medical information, as appropriate
● Classroom observations
● Prior testing done in private settings
● Prior testing done in other school setting, such as formative 

assessments from classroom progress monitoring.



Which Test Results Belong in the PLAAFP?

The most recent of the following:

● Individual Assessment Results:
○ IQ Measure
○ Reading, Math and Written Expression Measures
○ Speech and Language Measures
○ Social Emotional Measures

● State and District Tests
○ GKIDS
○ GAA 2.0
○ Milestones
○ Etc.



Test Results that Belong in the PLAAFP continued....

The following is often not reported because it is not required, 
but it just as important as the previously listed assessments:

● Classroom Tests:
○ Progress Monitoring Data
○ Classroom Benchmark Results
○ Classroom Grades



Common Question about Assessment Results:

Q: When is assessment data considered to be outdated?

A: Provided from the State Implementation Manual, “ A reevaluation of a 
child with a disability, which can include only a review of existing 
evaluation data, must be conducted at least once every three years 
unless the parent and the LEA agree that a reevaluation is unnecessary. 
The re-evaluation may be conducted at any time if the LEA feels the 
needs of the child should be reevaluated or if the child’s teacher or parent 
requests a reevaluation. The IEP Team will decide if additional data is 
need to determine the present levels of academic achievement and 
related developmental needs of the child.”



Common Question about Assessment Results:

Q: What do I report when the assessment data is considered old outdated 
information?

A: You should never just cut and paste scores.  It is essential that the 
PLAAFP is not just a list of scores but rather an explanation of what the 
scores mean and the impact of the child’s disability.  So if the scores are 
older, then the IEP team must have made a decision that additional 
information was not needed.  See the next slide for an example of how to 
report test scores from 2017 in a 2020 PLAAFP.



How to Report Results for Mark with Older Test Data

Mark was re-evaluated on 3/20/17 and continues to qualify for services 
related to EBD based on the information provided in his most recent 
eligibility report.  His IQ score fell within the average range, Full Scale IQ 
score of 92, as measured by the WISC on 2/12/17.  WIAT II results 
(3/15/2018) indicated academic deficits in reading comprehension related 
to inferencing (Standard Score of 70) as well as math deficits in solving 
math word problems (Standard Score of 75).  Analysis of the behavior 
assessment (Devereaux/BASIC) revealed significant problems in 
interpersonal skills, inappropriate behaviors under normal circumstances 
and inattention with factors associated with depression.  He has a 
diagnosis of depression from Dr. JJ Smith on 1/30/16.
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Questions to Ask Yourself When Writing on Strengths..
● If the student has an academic deficit...What can this student do 

academically that has been reported in data and observed in the 
classroom?

● If the student has a behavior deficit...What can this student do that is 
positive in nature when it comes to behavioral skills either one-on-one or 
in a group that has been reported in data and observed during the school 
day?

● Any other disability...ask yourself what can this student do that is the 
opposite of the challenges caused by the disability?  As teachers, we 
want to play on their strengths to improve their educational experience so 
these must be discussed enough in the PLAAFP in order to do this.















Impact of the Disability
● This section discusses the characteristics of the disability that 

impacts the student’s classroom performance.

● The disability can affect the student’s:
-Involvement in the general education classroom
-Access to the general education curriculum
-Progress in the general education curriculum



Three Questions to Answer When Writing the Impact 
Statement

1. What is the documented disability?

2. What are the characteristics that can be observed that cause 
a barrier to accessing the general education standards?

3. What are the barriers the characteristics discussed into #2 
cause?



Examples of How a Disability Can Affect Students

● Susan has a hearing loss that limits her access to audible instruction.  
This deficit restricts her involvement in the general education 
classroom unless she uses her FM system.  Susan’s hearing loss has 
limited her access to the general education curriculum by not being 
able to hear herself and others read until recently causing her to have 
a delay in her reading fluency.

● Jason has a visual processing disorder which causes him to have 
challenges with reading decoding.  His visual processing disorder has 
caused Jason problems with accessing the general curriculum.  He is 
unable to read on grade level. 



Examples continued…

● Knox has been diagnosed with ADHD which limits his ability to 
attend to instruction.  His ADHD has caused Knox to miss 
important details in instruction because he is unable to focus.  He 
has not been able to progress in the general education because of 
his inability to focus for long periods of time.

Take note..list the disability (yellow), the characteristic (teal) and how  
the disability affects the student in the classroom (purple). 





Tips for Addressing Parental Concerns
● Special education teacher should have ongoing communication with 

the parent regarding:
○ Academics
○ Behavior
○ Progress Monitoring

● Utilize parent questionnaires to get detailed information

● Keep notes of parent concerns and comments throughout the year 
and make sure they are addressed in the IEP team meetings.

● This statement is required...please do not forget it

 





Thank You!

“The contents of this training were developed under an IDEA grant from 
the Department of Education.  However, those contents do not 
necessarily represent the policy of the Department of Education, and 
you should not assume endorsement by the Federal Government.  No 
materials developed with IDEA federal funds may be sold for profit.”


